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Abstract 
The purpose of the present study was twofold: to portray the teacher candidates’ sense of efficacy for classroom management, 
student engagement, and instructional strategies and to investigate their opinions about the Teaching Certification Program (TCP) 
in general. The participants of the study were totally 153 teacher candidates who were the graduates of four-year undergraduate 
programs other than Faculties of Education and attended TCP so as to become eligible to apply teaching profession. The data 
were collected through the adapted version of Tcshannen-Moran and Woolfolk Hoy’s (2001) Teachers’ Sense of Efficacy Scale 
(TSES) and the questionnaire developed by the researcher. The descriptive data analysis revealed that the participants of the TCP 
had relatively low efficacy for implementing instructional strategies than engaging students in learning, and managing their 
classrooms. Besides, the most of the teacher candidates stated that the TCP contributed to their professional development in 
general. 
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1. Introduction 
Living in the era of lifelong learning forces nations to raise the quality of education in order to fulfill society’s 
needs and become more productive and globally competitive country. As teachers lie at the heart of high-qualified 
education, their initial training has utmost importance as well as their induction and continuing professional 
development process. Like other countries, “education” has always been the fundamental aspect of Turkish culture 
and society. Since the foundation in 1923, various reform movements were undertaken by the Turkish Ministry of 
Education in order to raise the quality of education that is one of the crucial changing agents for development. With 
regard to teacher education, major regulations might be considered as follows: (a) The responsibility of teacher 
training was moved from Ministry of National Education (MONE) to Faculties of Education under Universities in 
1981; (b) During the 1990s, four-year-undergraduate education became a compulsory route for all teacher 
candidates; (c) both the structural and the curricular revisions were made in 1998 and 2006.  
Although Turkey’s effort to enhance the quality of teacher education has been accelerated by the harmonization 
process between Turkey and European Union, the issue is still a matter of major concern due to such problems as 
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teacher shortage, lack of collaboration between universities and the MONE, the lack of qualified teacher trainers at 
universities, the lack of balance between theory and practice in the curriculum, etc. (e.g. Altan, 1998; Cakiroglu 
&Cakiroglu, 2003 Simsek &Yildirim, 2001). 
Considering teacher shortage in Turkey, especially for secondary education, some alternative paths to teaching 
profession have been offered for the graduates whose bachelor degrees are in other faculties. For instance, in 1997, 
any graduates having a four-year university degree, regardless of graduation program and/or faculty, were given 
short-term in-service training and then appointed as a teacher (Cakiroglu &Cakiroglu, 2003). In 2007, the Turkish 
Higher Education Council introduced the Non-thesis Master’s Degree Program for the graduates of Faculty of Arts 
and Sciences. The program included the teaching profession courses and it was offered by Graduate Schools of 
Educational Sciences. During the 2010-2011 academic years, “Teaching Certificate Program” (TCP), the most 
recent regulation, has been put into practice under the control of the Turkish Higher Education Council, and 
Faculties of Education are the main bodies to implement the TCP that focuses on pedagogical knowledge and skills 
necessary for being a teacher.  
Furthermore, in the field of teacher education, “teacher efficacy” has been considered as one of the important 
issues and characterized as “the extent to which teachers believe that they have the capacity to affect student 
performance” (Ashton, 1984, p. 28) or as "teachers' belief or conviction that they can influence how well students 
learn, even those who may be difficult or unmotivated" (Guskey & Passaro, 1994, p. 628). According to Bandura 
(1986), teacher efficacy is one type of self-efficacy described as “people’s judgments of their capabilities to 
organize and execute courses of action required to attain designated types of performances” (p. 391). He (1997) also 
determined four key sources influencing beliefs and judgments as past performance/experience, modeling, verbal 
persuasion, and psychological state. A bulk of research in teacher education supports the notion that if teacher’s 
sense of efficacy is higher, s/he has positive effect on student achievement and motivation as well as feels more 
confident in classroom management, instructional planning and delivery (e.g. Ghaith &Yaghi, 1997; Saracaloğlu & 
Dinçer, 2009; Tschannen- Moran & Woolfolk Hoy, 2007).  
Even though teacher efficacy has been one of the most attractive subject-area in the teacher education community 
over the years, little research has been done with prospective teachers who are the graduates of four-year 
undergraduate programs other than Faculties of Education and attending to teaching certification program. In this 
respect, the purpose of the present study was to portray the TCP teacher candidates’ sense of efficacy for classroom 
management, for student engagement, and for instructional strategies and also to investigate their opinions about the 
program in general. It is believed that the results of the study may be valuable for such stakeholders as educational 
policymakers, teaching certificate program students, teacher trainers, and curriculum developers who would like to 
enhance teacher candidates’ professional competence and increase their motivation and commitment to teaching. 
2. Method 
The focus of the present study was the TCP teacher candidates’ sense of efficacy and general opinions about the 
TCP. In this respect, the data were collected from 153 teacher candidates who were the graduates of four-year 
undergraduate programs other than Faculties of Education and attended the TCP so as to become eligible to apply 
teaching profession. The main data collection instruments were Teachers’ Sense of Efficacy Scale and a 
questionnaire. The detailed information about the participants, data collection instruments and procedure are 
provided in the following parts.  
2.1. Participants 
Having a census sampling method, all prospective teachers of the TCP offered by Faculty of Education, Akdeniz 
University in the 2011-2012 academic year (N=176) were invited to take part in the present study. Among them, 153 
teacher candidates, response rate was 86 %, voluntarily participated in this study. In relation to their gender, 54 of 
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them were male (35.3%) and 99 were female (64.7%).Moreover, the participants were graduated from 14 different 
undergraduate study areas, namely, 41 of them (26.7%) graduated from of Turkish Language and Literature, 38 of 
them (24.8%) from Mathematics, 19 of them (12.4%) from Foreign Languages, 13 of  them (8.4%) from History, 10 
of them (6.5%) from Philosophy, 8 of them (5.2%) from Arts, 7 of them (4.5%) from Sociology, 6 of them (3.9%) 
Theology, 5 of them (3.2%) Physic, 3 of them (1.9%) Geography and 3 of them (1.9%) from Biology. Among these 
TCP students, 63 of them had been working in the field of business, 42 of them in the field of education, and 48 of 
them were unemployed during the data collection process of the study. 
2.2. Data Collection Instruments and Procedure 
In this study, Teachers’ Sense of Efficacy Scale (TSES) and a questionnaire were used as the main data collection 
instruments. The long and Turkish version of the Teachers’ Sense of Efficacy Scale (TSES) was originally 
developed by Tcshannen-Moran and Woolfolk Hoy (2001) and adapted by Capa, Cakıroglu and Sarıkaya (2005). 
The TSES, a nine-point rating scale (ranging from 1: Nothing, 3:Very little, 5:Some influence, 7:Quite A Bit, and 
9:A great deal), consists of 24 items that are structured under three subscales as Student Engagement (SE), 
Classroom Management (CM), and Instructional Strategies (IS) and each subscale has 8 items. The coefficient alpha 
values were found .82 for SE, .86 for IS, and .84 for CM by Capa and her colleagues (2005). In order to gather 
information about teacher candidates’ general opinions about the TCP, a questionnaire was developed by the 
researcher and composed of two parts: (a) the first part included questions related to the TCP students’ 
demographics (i.e., gender, undergraduate study areas, occupational status); (b) the second part included three open-
ended questions, and the TCP students were asked to write down their opinions about the program (i.e. What are the 
strengths of the TCP?). All teacher candidates enrolled in the TCP offered by Faculty of Education, Akdeniz 
University were invited and 153 of them, out of 176, accepted to take part in the study. Both the TSES and the 
questionnaire were administered during class hours by the researcher and it took about 35-45 minutes to complete.  
2.3. Data Analysis 
The data gathered through the TSES was descriptively analyzed through SPSS software program, namely, the 
percentages, standard deviation and mean scores were calculated for each subscales of the TSES. Besides, the data 
derived from the questionnaire including three open-ended questions was subjected to qualitative data analysis 
techniques.   
3. Results 
The results are presented were in line with two main issues investigated in the study: (a) sense of teacher efficacy 
and (b) teacher preparation through TCP.    
3.1. Teaching Certificate Program (TCP) Students’ Sense of Efficacy 
The findings of the TSES clearly indicated that the TCP students’ self-efficacy towards teaching profession was 
quite low. The descriptive data analysis revealed that the overall means were 5.3, 5.1, and 4.7, on a nine point scale, 
for efficacy for classroom management, efficacy for student engagement, and efficacy for instructional strategies, 
respectively. In other words, the participants of the TCP, namely, teacher candidates, reported relatively low 
efficacy for implementing instructional strategies than engaging students in learning, and managing their 
classrooms. Considering the individual items, the highest score (M=6.1, SD=2.1) in the scale was “To what extent 
can you make your expectations clear about student behavior?” (CM) and the lowest score was (M=4.3, SD=2.6)  
“How well can you respond to difficult questions from your students?” (IS). The descriptive statistics for the 
individual items of the TSES according to the three subscales are presented in the following table (Table.1). 
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Table:1 The Descriptive Statistics for The Individual Items of the TSES 
 
Items of Efficacy for Classroom Management (CM) M SD 
How much can you do to control disruptive behavior in the classroom? 5.4 2.3 
To what extent can you make your expectations clear about student behavior? 6.1 2.1 
How well can you establish routines to keep activities running smoothly? 5.3 2.7 
How much can you do to get children to follow classroom rules? 5.6 2.2 
How much can you do to calm a student who is disruptive or noisy? 4.8 3.1 
How well can you establish a classroom management system with each group of students? 5.1 2.1 
How well can you keep a few problem students form ruining an entire lesson? 5.06 2.5 
How well can you respond to defiant students? 5.09 2.6 
Items of Efficacy for Student Engagement (SE) M SD 
How much can you do to get through to the most difficult students? 4.5 2.1 
How much can you do to help your students think critically? 5.8 2.6 
How much can you do to motivate students who show low interest in school work? 5.09 2.1 
How much can you do to get students to believe they can do well in school work? 5.4 1.4 
How much can you do to help your students value learning? 5.3 1.2 
How much can you do to foster student creativity? 5.4 1.3 
How much can you do to improve the understanding of a student who is failing? 4.6 2.09 
How much can you assist families in helping their children do well in school? 4.5 2.1 
Items of Efficacy for Instructional Strategies M SD 
How well can you respond to difficult questions from your students? 4.3 2.6 
How much can you gauge student comprehension of what you have taught? 5.2 1.5 
To what extent can you craft good questions for your students? 5.2 1.9 
How much can you do to adjust your lessons to the proper level for individual students? 4.6 2.1 
How much can you use a variety of assessment strategies? 5.07 1.6 
To what extent can you provide an alternative explanation or example when students are confused? 4.6 2.1 
How well can you implement alternative strategies in your classroom? 4.6 2.1 
How well can you provide appropriate challenges for very capable students? 4.5 2.08 
 
 




The data gathered from the teacher candidates’ responses of the open-ended questions about the TCP indicated 
that the most of the students believed the TCP contributed to their professional development in general. Further, the 
students’ reasons for attending the TCP ranged from being a teacher to guaranteeing his/her future. The teacher 
candidates mostly emphasized the following reasons to enroll in TCP: (a) to professionally develop themselves, (b) 
to become a well-equipped teacher, (c) popularity of teaching profession in Turkey, (d) to get a better job and 
working conditions, (e) to have compulsory certificate for being a teacher, and (f) to expand his/her working field. 
When the teacher candidates were asked to state the strengths of the TCP, a majority of them pointed out that they 
gained better insight and understanding of theoretical aspects of teaching such as instructional planning and 
evaluation, theories of instruction, classroom management strategies, the importance of individual differences 
among students etc. Another strength emphasized by the teacher candidates was teaching practice course through 
which they were provided with opportunities to make observations and practice teaching in real school settings. 
They also mentioned the skills gained throughout the TCP such as gaining different points of view, empathetic 
thinking, and working cooperatively. Even though they believed that the TCP fulfilled their expectations generally, 
nearly all of the teacher candidates had shared similar criticisms on the integration of theory and practice in the 
course contents. According to them, the course contents had strong theoretical but limited practice-related cases or 
examples. Another point criticized was the short and intensive nature of the TCP.  Further, some of the participants 
criticized the instructors as being unqualified. One of the participants stated that “Thanks to the instructor of the 
TCP, I learned who is a bad teacher”. In addition, some of the participants also noted that among the TCP 
instructors, some of them had negative attitudes towards the participants.  Lastly, crowded classrooms, the high cost 
of tuition, teacher-centered approach to learning were also reported by the participants as the weaknesses of the 
TCP.  
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4.    Conclusion & Discussion 
In the present study, the findings indicated that teacher candidates, who were the graduates of four-year 
undergraduate programs other than Faculties of Education and attended the TCP, had relatively low efficacy for 
implementing instructional strategies than engaging students in learning, and managing their classrooms. The major 
reason behind the low ratings of self-efficacy perceptions might be insufficient content and duration of the TCP 
Indeed, it is not a surprising result, since a one year of teaching preparation (totally 12 hours in a week) would not 
help them to gain and internalize minimum competencies and qualifications of teaching profession when compared 
to regular teacher education programs which are completed in four years. The evidence from research on teacher 
education also indicated that the graduates of teaching certificate programs have faced with different kinds of 
obstacles and difficulties such as managing classroom, planning, lecturing, and preparation of instructional materials 
when they start to teach (Alkan, 1998; Brock & Grady, 1998; Dündar, 1996; Öztürk 1997). Moreover, the teacher 
candidates seem to have positive views, but also criticisms about the TCP. The strengths of TCP perceived by the 
participants were the theoretical quality of the content, teaching practice course, which led to make observations in 
many aspects of instructional process in a real school context and such crucial skills for teaching as gaining different 
points of view, empathetic thinking, and working cooperatively. On the other hand, the weaknesses of TCP were 
perceived by the participants as insufficient fieldwork experiences, some instructors’ inadequate field knowledge 
and negative attitudes towards the participants, crowded classrooms, and the high cost of tuition. In this respect, it 
might be concluded that the findings of the present study require rethinking of many aspects of the TCP such as 
course contents, integration of theory and practice, allocated time, instructional methods and techniques, and quality 
of the instructors in order to train teacher candidates who have to be well-equipped to meet the needs of 21st century 
learners. Coolahan (2002) also expressed the vital importance of teachers by stating:  
“It is only intelligent, highly skilled, imaginative, caring and well educated teachers who will be able to respond satisfactorily 
to the demands placed on the education system in developed societies. If society’s concern is to improve quality in education 
and to foster creative, enterprising, innovative, self reliant young people, with the capacity and motivation to go on as 
lifelong learners, then this will not happen unless the corps of teachers are themselves challenging, innovative and lifelong 
learners.” (p.13)   
Lastly, several reports and research studies in the teacher education literature have conclusion as “teacher self-
efficacy” is one of the crucial factors influencing student success and quality of instruction. Therefore, special 
attention might be given to this factor along with the above-mentioned issues by teacher trainers, curriculum 
developers and researchers to find effective ways raising lifelong-learning teachers.   
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